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Mission Statement 

“One in Unity, Rich in Diversity” 

St Bede’s aims to offer children an educational experience where staff will strive to 

identify and remove barriers to learning and create an environment in which every 

child is encouraged to reach their potential and ensure quality, access and 

achievement for all.  

At St Bede’s Primary School we strive to be an inclusive school. Inclusion is central 

in the Catholic ethos and values of the school – a philosophy, which covers every 

child’s rights and entitlement to the very best experiences education can offer.  

Our school aims to encourage all children to see Christ in themselves and others in a 

caring environment which allows them the opportunities to develop to their full 

potential.  

 

Our Core Offer 

Commitment 

We aim to support the needs of pupils with Special Educational Needs and/or 

Disabilities. With the help of the Local Authority, we are committed to ensuring that 

we do our very best to ensure that all pupils, regardless of their specific needs, make 

the best possible progress in our school.  

We aim to be as inclusive as possible, with the needs of pupils with Special 

Educational Needs and/or Disabilities being met in a mainstream setting wherever 

possible, if families wish this to happen. We are committed to ensuring that all 

students are able to participate and achieve in every aspect of school life.  



We are committed to children with SEND being included in activities both inside and 

outside the classroom. We expect all students to be able to participate and achieve in 

every aspect of school life.  

Our Equality Policy Statement can be accessed from the school website:   

http://www.stbedesrc.co.uk/wp-content/uploads/2018/11/EqualityPolicyStatement.pdf 

We are committed to keeping all children, including those with Special Educational 

Needs and/or Disabilities (SEND), safe from bullying or any kind of discrimination.  

Our Bullying Policy may be seen at: 

http://www.stbedesrc.co.uk/policies/ 

We have a robust system of financial management helps to ensure that school is able 

to show the level of spend on children identified as having SEND. We will refer to 

LA guidance and criteria in order to set support at the appropriate level and will 

involve you fully when decisions are being made.  

 

Making Progress Together 

It is the responsibility of the class teacher for the progress of each and every child 

within their classroom, across a broad and balanced curriculum.  

At St Bede’s Primary School we aim to secure the highest achievement attainable and 

optimum progress for each child.  

Teachers are responsible for the progress of ALL pupils in their class.  

High quality teaching is personalised to need, which is the first step in supporting 

pupils who may have SEND.  

All children are challenged to be the best that they can be. 



All children are known well by the all the teaching and support staff within school.  

They develop strong, nurturing relationships with the children they work with every 

day. Good behaviour and organisation is rewarded.  

Sanctions exist to support consistently high standards of behaviour.   

Our Behaviour Policy can be accessed from the school website: 

http://www.stbedesrc.co.uk/wp-content/uploads/2018/11/BehaviourPolicy.pdf 

 

Having a Voice 

Your child can express their views in several ways, including via the School Council 

or directly to school staff. The role of the School Council Representatives is to ensure 

that all pupils have a voice in school.  

Children can additionally always speak directly to Class Teachers or TA’s within St 

Bede’s whenever they desire or need to. 

 

Extra-Curricular 

We run a wide range of fully inclusive extra curricular clubs throughout the year that 

provide opportunities for children of all ages to participate in a range of activitiessuch 

as: football, netball, dance, cricket, badminton, multi-sport, mindfullness and 

languages. 

Thought is given to all activities to ensure that they can be made available to all 

children, whatever their additional needs or starting points.   

 

 



Staff and Govenors 

All teachers have Qualified Teacher Status (QTS) and teaching assistants have a 

minimum of a Level 2 qualification.  

TA’s have a wealth of experience, which is over and above the qualifications needed 

for their jobs, and specialist services outside of school are accessed when the need 

arises.  

Two members of staff are also Higher Level Teaching Assistants (HLTAs). 

Our Special Educational Needs Coordinator (SENCo) – Miss Hammerton -  

commenced the role in September 2017. She successfully completed the NASENCO 

through The University of Sunderland in September 2019.   

Our Governor with special responsibility for SEN is Mrs Marianne Taylor. She works 

with our SENCo to ensure that our work is effective in support of pupil progress.  Mrs 

Taylor has a vast wealth of knowledge and experience.  

 

Additional Staff Training 

Training and / or qualifications of our staff cover the following areas:  

• First Aid including Paediatric First Aid.  

•  Administration of medication 

• Use of epi-pens 

• Support for pupils experiencing choking 

• Chronic medical conditions relevant to pupils currently on role 

• Phonics programmes: Letters and Sounds and ReadWrite Inc 

• Lexia training 

• Accelerated Reader Training 

• Catch Up Numeracy Training 

• ASD Lead Training 



• Level 3 Understanding ASD 

• Support for children who have social, emotional or mental health needs 

through the Wellbeing lead.  

• SENCo has completed NASENCO with a project focus on ASD. 

• Termly SEN Update training for SENCo from the Local Authority’s SEND 

Team 

• Mental Health Lead 2 day Training.  

• We manage medical needs by working closely with parents and healthcare 

professionals. We listen to and act on their advice, providing staff training 

when needed. ‘Supporting Children with Medical Needs’ Guidance, 2014, 

informs our practice 

 

Assessment – Identifying SEN 

A pupil has SEN where their learning difficulty or disability calls for special 

educational provision to be made, beyond that normally available to  children of the 

same age.  

Section 6.15 of the Code of Practice gives more detail.  

https://www.gov.uk/government/publications/send-code-ofpractice-0-to-25 

Pupils with additional needs are identified in a number of ways including 

communication with parents/carers and close analysis of current and prior attainment 

data.  

We will involve you and your child in exploring possible barriers to learning together.  

We will draw up a Learner Profile and Support Plan, with input from your child (at an 

age appropriate level) and from yourself.  

The Learner Profile is a document which pulls together key information and strategies 

that can help us all to provide consistent, effective support for your child’s personal,  



any external agency involvement, appropriate background history and academic 

progress. It forms a key part of child’s Support Plan. These are reviewd half termly.  

We follow the Department for Education model, “Assess, Plan, Do, Review” and 

your input will be invited at each stage. 

For further support, you can contact the Local Authority Parent Partnership Officer on 

01325 388618  

or  www.darlington.gov.uk/Children/SEN/Parent+Partnership/Parent+Partnership.htm  

or email parent.partnership@darlington.gov.uk  

For additional information, please see details of Darlington’s full Local Offer of 

SEND support  at:  

In rare cases, we may apply to the LA for an Education, Health and Care Plan 

(EHCP) to be considered as part of the assessment process. These Plans are used 

when a child’s needs are more substantial, persistent, complex and likely to require 

input from a range of outside agencies. This will often include input from social care 

and/or paediatric health services. You and (importantly) your child’s views, along 

with school based evidence, will always form an important part of this type of 

assessment. 

Children who are in the care of the Local Authority have a Personal Education Plan 

(PEP) with clear targets and actions which reflect the child’s needs and provide a 

continuous record of their achievements.  

The steps taken for all children requiring additional support are reflected in the 

graduated approach as set out in the SEND Code of Practice: 0-25 years (2014):  

www.gov.uk/government/publications/send-code-of-practice-0-to-25  

If a pupil has received support in a previous setting, discussion with parents/carers, 

pupil, staff from the prior setting and the class teacher/school SENCo can help to 

inform provision.  



If you are concerned that your child might have SEND, please contact the Head 

Teacher or School SENCo via the office.  

As you know your child best, we would appreciate sharing relevant information at the 

earliest opportunity. We would include your child in this process so they are fully 

involved from the outset. 

External Support 

Where necessary, and with your full consent, we will approach outside services for 

advice to strengthen the provision offered to your child.  

We routinely ask for the professional help, advice and guidance from external support 

specialists whenever this is needed, in agreement and close consultation with 

yourselves.  

We encourage you to get involved in your child’s additional provision. 

We believe that best outcomes are achieved when there is a consistent home-school 

approach being taken, wherever possible, alongside the recommendations.  

Examples of external support include: 

• Educational Psychologist 

• CAMHS – Children and Adolescent Mental Health Services 

• Speech and Language Therapists  

• Paediatric Occupational Therapists 

• Paediatric Physiotherapists 

• Local Authority (LA) advisory staff for children who experience hearing or 

visual impairment  

• Local Authority SEND Team for general advice 

Some children might need special arrangements to enable them to access statutory 

assessments at the end of each Key Stage. The Head Teacher and SENCo manage this 

work in line with the annual arrangements published by recommendations from:  



-  www.gov.uk/teacher-assessment-key-stage-1-tasks-and-tests  

-  www.gov.uk/government/collections/key-stage-2-tests-administer-the-tests  

http://darlington.fsd.org.uk/kb5/darlington/fsd/disabilities.page?disabilitieschannel =0  

 

Planning 

All teachers are teachers of pupils with SEND. We work closely with outside 

agencies to ensure our staff are trained appropriately in order to equip them with 

suitable strategies and approaches to help them to meet a wide range of learning 

needs.  

SENCo leads training to support staff including the creation of Quality First Teaching 

strategies they can implement within their classroom. See document below.   

Teaching Assistants are deployed throughout school where they can best serve pupils’ 

needs in close collaboration with class teachers and the school SENCo.  

We start from the position that each child in our school family is unique, valued and 

special and we promote the self worth of each by giving love, recognition, praise, 

understanding and the opportunities to succeed.  

Each child will be encouraged to grow, in the fullest sense, and develop his or her 

human potential by participating fully, as far as he or she is able, in the life of the 

school.  

Information about a pupil’s SEND is securely shared with all staff working with the 

child and we are currently reviewing our information sharing process in the light of 

the recent SEND reforms (in accordance with the Data protection Act 2018).  

We discuss specific concerns with parents/carers and pupils in order to more fully 

understand pupils’ needs and to aid in the provision of personalised support.  



Teaching and learning approaches are modified in order to support the needs of all 

learners and we comply with expectations set within equality and disability law.  

For more information please refer to the Equality Act 2010 at: 

www.legislation.gov.uk/equality-act-2010-guidance  

 

Doing - Provision 

All teachers have high expectations for the pupils in their care.  

Your child’s class teacher takes individual needs of children into account when 

planning.  

Differentiation and the deployment of support staff ensure all children are able to 

access the curriculum and ensures that they can all experience success and challenge 

in their learning.  

Teaching builds on what your child already knows, can do and can understand.  

Teachers routinely differentiate activities, approaches and ways of presenting 

information, so that children are fully involved in their own learning, whatever their 

additional needs. 

Your child’s class teacher or SENCo will keep you up to date with how well your 

child is working towards their agreed learning outcomes. This is achieved through 

regular planned meetings and your own views and feedback are welcomed.  

Where appropriate, additional time will be devoted to drawing up specific strategies 

in partnership with your child and with yourselves, to support progress 

We assess and evaluate the provision arranged for your child by reviewing your 

child’s progress against agreed individualised targets and this is then used to inform 

future planning and target setting.  



Your child’s teacher will have carefully checked on your child’s progress and may 

decide that gaps in their understanding/learning require some temporary extra support 

to help them make the best possible progress. All children in school may access this 

as part of normal classroom practice 

‘Additional’ or ‘different’ provision is additionally delivered in a range of ways, 

including through provision of additional specialist resources, the support of an 

additional member of staff within the whole class setting or regular 1:1 or small group 

support.  

Your child’s teacher will manage / guide any relevant interventions, which will be 

reflected in lesson planning.  

A wide range of interventions are available for all children to assist them to make up 

any lost ground and to ensure that there voice is heard. 

 

Reviewing Progress 

Data is closely monitored and reviewed by the class teacher, SENCo and school 

leadership team to ensure that your child’s provision is having a positive impact on 

outcomes.  

Progress of children with SEND is reviewed half-termly 

You will be invited to parents’ meetings 3 times a year to discuss your child’s 

progress and review the impact of the most recent strategies to be put into place. 

Wherever possible we involve the children in reviewing their own provision. Their 

experience of support, their personal motivators and individual learning style will be 

taken into account, along with your own views, to help refine the actions we take to 

support progress 



If good progress is still not being made, despite all steps taken, we move to the next  

step of the graduated approach put forward within the 0-25 Special Educational Needs 

and Disability Code of Practice 

 www.gov.uk/government/publications/send-code-of- practice-0-to-25  

We fully encourage parental support to discuss progress and recommendations on 

how children’s learning can be supported at home.  

Additional time is allocated to ensure that sufficient focus can be given both by staff 

and by yourselves to help support progress 

Parents of a child with an Education Health Care (EHC) plans are invited to attend the 

annual review of this plan.  

We have a member of the school Local Governing Body who has specific 

responsibility for SEND.  

 

SEND Policy 

The School’s SEN policy may be found online at: 

 http://www.stbedesrc.co.uk/wp-content/uploads/2018/11/SENInfoReport.pdf 

Our Policy is a detailed document, which embodies the high standards of support for 

children with SEND shared across Carmel Education Trust.  

Our SEN Policy is written with the principles of the new SEND 0-25 years: Code of 

Practice (2014) at its heart.  

In this Information Report, we are setting out the information that is most important 

when looking at a school’s approach to SEN.  

We have written it in such a way as to make it useful as our contribution to the Local 

Authority’s SEND Local Offer.  



The document that you are reading now is linked to the Local Authority’s full Local 

Offer.  

 

 

 

Meeting Identified Needs 

The Four Primary Areas of SEN 

There are four broad areas of need defined within the Code of Practice. Some children 

have needs that fall within more than one of these areas. Staff will be happy to discuss 

the following areas with you, when we are assessing and determining any needs that 

your child may have: 

• Communication and Interaction (ASD and SLCN) 

• Cognition and learning 

• Social, emotional and mental health difficulties 

• Sensory and/or physical needs 

•  

Additional Support 

Cognition and Learning  

 High quality teaching, differentiated for individuals including careful 

deployment of support staff within lessons  

 Training for staff.  

 Needs of pupils known by all staff.  

 Differentiated materials including coloured background and overlays, use of 

picture and word banks, visual clues to learning etc.  

 Developmental support for short and long term memory through a range of 

specific strategies. 



 Regular, individually focused intervention and flexible groupings 

 Support staff deployed to encourage engagement  

 Range of teaching and learning strategies.  

 Increased, time-limited access to clearly focused small group support, 

managed by the Class Teacher and supported by SENCo 

 Practical aids for learning eg table squares, time/number lines, pictures, 

photos, accessible, age-appropriate reading material, coloured overlays or 

coloured tracking guides, numicon 

 Frequent repetition and consolidation opportunities, linking with yourselves 

via your Class Teacher to support additional practice at home 

 Use of teaching assistants to scribe work for pupils  

 Increased use of ICT and technology 

 Access to advice and support from specialist staff.  

 Access arrangements to assessments including scribe, readers and adapted 

texts. Support from outside agencies e.g. Educational Psychologist which form 

part of Individual Support Plan  

Communication and Interaction  

 Clarifying need on entry/ Identifying need.  

 Increased use of ICT and access to technology 

 Enhanced access to additional aids and visual learning approaches 

 Mentoring and/or buddy systems for play and lunch times.  

 Modifications to lunch and/or break times 

 Conscious reduction of ‘teacher talk’ 

 Social skills training involving support staff and small group work.  

 Support in the classroom and at break times.  

 Explicit teaching of generalising skills from one context to another 

 Careful planning of transitions Speech and language support from outside 

agency and delivery of suggested programmes by staff in school.  

 Flexible approaches to timetable 

 Referral to Speech and Language Therapy Services for additional targeted 

support with Staff experienced in support for the development of speech and 



language skills, under the guidance of the NHS Speech and Language Therapy 

Service 

 Small group or individual work to support development of relationships and 

grief  counselling.  

 Access to small group and/or individualised interventions to develop skills in 

communication, interaction, emotional awareness, self-care, flexible thinking 

Social, Emotional and Mental Health Needs  

 Deployment of teaching assistants and lunchtime staff to support needs of the 

individual.  

 Support is available for students who might have social, emotional or 

behaviour concerns. Staff will inform the school SENCo or Head Teacher of 

any concerns that they might have. Support is offered to children who might 

benefit from additional support and following parental consent, pupils attend 

by invitation. This is led by an experienced staff member and focuses on 

emotional development, relationships and bereavement.  

 Alternative curriculum opportunities 

 Access to time out/individual work area/mindfulness interventions 

 Access to specially designed games for the support of turn-taking operative 

behaviour skills for example lego therapy 

 Monitoring of behaviour via whole school behaviour management system.  

 Whole school reward system to promote behaviour for learning.  

 Use of individual reward system tailored to interests of child  

 Working with outside agencies to promote safe behaviours.  

 Links to parents/ carers via staff with family liaison and attendance support.  

 Mentoring 

 Social skills support including group work with support staff to support 

development of friendships.  

 Home/school agreement.  

 Educational Psychologist/ CAMHS as appropriate.  

 Early Help Assessments accessed via our SENCO, to secure multi-agency 

targeted support, as appropriate 



 Individual support within lessons through differentiation of tasks or 

deployment of support staff.  

 Whole school themed activities during Anti-Bullying week to promote 

inclusion of all pupils  

 

 

Sensory and / or Medical Needs  

 Adapted curriculum to enable full access e.g. alternative recording devices, 

modified PE curriculum 

 Access to Sensory Support services for advice on planning for students with 

a visual or hearing impairment.  

 Teachers will be made aware of the implications of physical and sensory 

impairments and adapt lessons accordingly.  

 Physical aids to support access e.g. wheelchair, walking frame, hearing aids, 

large print materials 

 Use of alternative coloured paper/ background on white boards, coloured 

overlays etc. if appropriate  

 Liaison with outside agencies for specific equipment to aid access to the 

curriculum.  

 Provision of specialist ICT equipment.  

 Occupational Therapist/ Physiotherapist targeted programmes.  Concrete 

apparatus available to support learning 

 Access to support for personal care 

 Enhanced levels of individual supervision within class and during 

unstructured times, eg when using play equipment in the outdoor area 

 Medical needs are supported in line with the following document: 

  ‘Supporting Children with Medical Conditions,’ DfE 2014, which can be 

viewed at:  

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/306952

/St atutory_guidance_on_supporting_pupils_at_school_with_medical_conditions.pdf 



 

 

 

 

 

Moving Up, Moving On ... 

We recognise that some students need more support at transition points, such as when 

moving between Key Stages or when moving to a new school setting.  

At such times we offer personalised transition programmes to support individual 

SEND children.  

We strive to provide continuity of support and reduce your child’s potential anxiety 

by working closely with staff in the next Key Stage/school.  

We work closely with other agencies in order to provide an enhanced transition for 

children moving to Key Stage 3. This includes individual transition plans which 

provide opportunities for additional visits to a new setting.  

SEN Transition meetings take place prior to the start of the next academic year to ease 

the transition process.  

 

Evaluation of Impact 

All children within school who have EHC Plans have made good progress since their 

last annual review.  



Improved access to the curriculum for all children with SEND, through carefully 

planned long and short term interventions, adaptations to the curriculum and 

additional support 

Improved and sustained positive relationships with our parents,  who continue to work 

in partnership with us to develop effective support plans and review progress 

More robust systems for accurate identification of pupils who have SEND 

Faster referrals to own Educational Psychologist positively impacts on pupil progress, 

as suggested strategies are quickly embedded into learning plans 

Greater numbers than ever before of those children who have the most significant and 

complex needs now in possession of Education, Health and Care Plans (EHCPs). As 

we move into the next academic year, more applications will be submitted.  

  

Keeping In Touch 

Admission arrangements for children with SEND can be found in our School 

Admissions Policy which can be accessed from the school website  

Should you wish to discuss something about your child or have any concerns 

regarding the provision made, please contact the Head Teacher or School SENCo via 

the school office on 01325 766411 or email admin@stbedesrc.co.uk.  

Mrs Dot King–Head Teacher  

Miss Sarah Hammerton SENCo  

Miss M Regan –Chief Executive Officer (Carmel Education Trust)  

 

Complaints Policy 

 



Should you have any concerns about the support that your child is receiving, we 

hope that you will feel able to approach your child’s Class Teacher or the SENCo 

to discuss this.  

 

They will be happy to meet with you and work together with you to help resolve 

any issues or concerns that you may have.  

 

We will also always be pleased to hear from you about any aspects of our 

provision that you feel are working particularly well. 

 

We will always try to arrange a meeting at the earliest possible opportunity. 

However, if there are still unresolved issues, you may wish to make a formal 

complaint according to the procedures set out in Carmel Education Trust’s 

Complaints Policy. 

 

You can view this document at:  

http://www.carmelhosting.org.uk/media/CET/ComplaintsPolicy.pdf 
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The ‘SEN Code of Practise: 0-25 Years’ says that before considering if a child has 

a Special Educational Need the ‘first response’ to a pupil making less than 

expected progress should be ‘high quality teaching targeted at their area of 

weakness’ 

 

The purpose of this booklet is to support you with your own 

classroom strategies, which promote that quality first teaching for students 

with a variety of different needs. It will also give you ideas on how you might 

adapt your practice and classwork to support those who may need more 

support to access learning than the majority. 

 

Whilst we are putting these strategies in place we must remember to… 

 

Encourage and praise EFFORT 

 

Some students who experience difficulties may have low self- esteem and 

confidence in their ability. We have to make sure we praise the effort as well as 

the achievement - with maximum effort they WILL make progress.  



 

By praising the effort, students will feel a sense of achievement and this in turn 

will help build confidence in themselves.  

 

 

 

 

 

 

At St Bede’s we must encourage our children to have a growth mindset and to 
promote independent learners. 

 

Promoting Growth Mindset 

 

Instead of... 
Try thinking... 

I give up / I can’t do it I can use a different strategy / I am going to train my brain 

Its good enough / I can’t do better Is this really my best effort? How can I improve this? 

This is too hard This might take me a bit longer to master 

I will never be clever I can learn how to do this 

My plan A didn't work There is always a plan B 

My friend can do it I will learn from them, ask them how they did it 

 

Promoting Independent Learners 

  

   - Ensure resources are clearly accessible and easily organised.  

   - Model learning and what ‘ high achieving’ work looks like  

   - Ensure that success criteria/expectations are clear  



   - Encourage students to identify each others successes, and how to 
make improvements  

   - Use high level questioning to encourage real dialogue about a 
subject (Blooms Taxonomy)  

   -  Encourage students to lead the learning and to share their own 
resources  

  

 

 

ADHD  

DESCRIPTION 

ADHD stands for “Attention Deficit Hyperactivity Disorder”. These are children 
who most of the time have difficulty in paying attention and whose behaviour is 
overactive and impulsive. ADHD is a medical condition with a medical diagnosis. 
Treatment may involve medication or behavioural therapy. 

STRATEGIES 

   - Sit near the teacher, within the class setting and surround with 
good role models.  

   - Reduce the amount of changes/disruptions as far as possible.  

   - Give one task at a time and monitor progress.  

   - Have pre-established consequences for good and bad behaviour 
and stick to them.  Work with the pupil to determine these.  Perhaps the 
use of their own individual visual behavior traffic light.  

   - Use a timer to measure and extend time on task.  

   - Allow pupil to scribble, draw, squeeze stress ball whilst you talk, 
or something that  will allow them to fiddle (but only if they can do this 
sensibly)– encourage highlighting, underlining.  

   - Use ‘post its’ for questions and ideas rather than interrupt.  

   - Do a stop – 10 second count before hand up/speaking.  

   - Stay calm and clear if pupil’s behaviour is poor.  

   - Reinforce positive behaviour and establish a system to signal 
good and bad.  



   - Control size and members of any group work – begin working 
with a partner before introducing larger group work.  

   - Give a set time for writing and do not extend into break time – 
your pupil will need  these breaks.  

   - Use pupil’s name and give eye contact before giving instructions.  

   - Chunk instructions and support with visual cues on their desk.  

   - Check regularly that the pupil is on task.  

   - Give the student credit for any improvement and efforts made.  

   - Give the student credit for the amount of time and effort spent on 
work  

    

   - Support with organisation reminders—is work written in 
planner / can they take a  picture of homework written on board so they 
have a record / can they have a visual reminder key ring on their bag so 
they remember what they need to bring into the classroom.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

Autistic Spectrum Disorder (ASD)  

DESCRIPTION 

Autism, or “Autistic Spectrum Disorders” (ASD) as the condition is officially 
known, is considered to be a disorder of development, characterised by 
impairment of language, communication and social interaction, rigidity and 
repetition of thought and behaviour, poor motor co- ordination and sensory 
perceptual differences. 

STRATEGIES 

   - Students with ASD are individuals—the spectrum is broad and 
they will have many different needs depending on the individual  

   - Use the pupil’s name before giving instructions.  

   - An individual workstation can be helpful if they struggle socially.  

   - Give explicit, clear instructions, in the order of doing (may need 
to be only 1 instruction at a time).  Ask the pupil to repeat the 
instructions.  

   - Don’t use phrases such as ‘Do you want to ........?’, ‘Shall we......?’, as 
they may be taken as an  option to refuse participation.  

   - Use visual cues to make verbal information meaningful.  

   - Give examples of completed work so that pupil knows intended 
outcome or can parallel model.  

   - Break task down into meaningful parts.  

   - Give explicit work targets, which are achievable and shared with 



pupil.  

   - Make initial eye contact, but do not expect to maintain it. Don’t 
ask for them to look at you when  talking, this will be very difficult for 
them, it is not defiance.  

   - Allow the child time to think.  

   - Develop clear predictable routines. Give notice if there is a room 
change / supply teacher etc.  

   - Language is taken literally, so abstract language will need to be 
explained at the time of use e.g. its  raining ‘cats and dogs’.  

   - There will be a need for rules for listening, talking, turn taking, 
sharing, waiting, working with  others, starting, finishing etc.  

   - Pupil needs to sit where the teacher can discretely assist and in a 
place free of distractions.  

   - Check homework, and when it has to be in, has been written 
down and pupil understands what is  to be done.  

   - Never punish students with ASD for behaviours that are part of 
their disability, for example, avoidance of eye contact; talking to self; slow 
response time; lack of respect for others; repeating words or phrases; 
upset in crowd or with noise; anxiety; persevering on topics of interest; 
upset caused by change.  

   - Provide preparation for new topic vocabulary where possible so 
they are aware of key terms.  

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

Concentration Difficulties  

DESCRIPTION 

Concentration issues may come hand in hand with other needs, for example, 
ADHD. The student may find it difficult to maintain focus for an extended period 
of time, or may be easily distracted by others around them. Poor concentration 
may also be an indication of other issues, such as literacy difficulties if a student 
cannot access the work, or even poor hearing or vision. 

STRATEGIES 

   - Seating plans should take into account the best place to sit—away 
from distraction (chatty friends / windows etc.)  

   - Tasks should be short with clear expectations  

   - Use of a timer to complete tasks (egg timer / digital timer on 
desk—you have 5 mins  to complete task)  

   - Very short and clear explanations of task  

   - Break lessons into 4 or 5 short activities where possible  

   - Re-focus tasks as lesson goes on—or re-focus student 
individually every 5/10 minutes—what have you done so far, next you 
should...  

   - Ensure they understand task—ask them to repeat task back (or 
use visual prompt—  ’now.... / next....’ so they are clear what they need to 
do.  



   - Use visual checklists for lesson beginnings and ending—tick list 
that student can tick  off when each task is complete  

   - Lots of praise for effort—have they been able to achieve set 
target of work?  

   - Normal sanctions for insufficient work (unless otherwise agreed)  

 

 

 

 

 

 

 

Dyscalculia  

DESCRIPTION 

Dyscalculia is a specific learning disability literally “ difficulty with mathematics 
“. Identifying dyscalculic learning difficulties. 

1 Number : 

Difficulty linking words with numbers. Difficulty transferring from concrete to 
abstract ideas. Difficulty with place value, sequences, time, money, counting 
backwards 

2 Memory: 

Difficulty holding ideas long enough to make sense of a task or question. 

3 Language: 

Difficulty understanding maths terms and abbreviations. Difficulty with worded 
maths problems 

4 Work: 

The pupils work is often messy. Numbers sometimes reversed. Columns don’t 
line up. 

STRATEGIES 

   - Provide concrete objects to aid calculation. Age appropriate 



bricks, blocks, counters.  

   - Play maths games  

   - At the beginning of each topic, use word banks displayed on the 
wall in alphabetical  order  

   - Provide a list of maths symbols ( as we do with punctuation )  

   - Provide photocopies of copying from the board   

   - Praise and reward- reduce anxiety associated with maths.  

 

 

 

 

 

Dyspraxia 

DESCRIPTION 

The word “dyspraxia” comes from the Greek words “dys” meaning bad and 
“praxis”, meaning action or deed. Dyspraxia is also known as Developmental 
Coordination Disorder (DCD). It has been described as a “difficulty getting our 
bodies to do what we want when we want them to do it”, a difficulty that can be 
considered significant when it interferes with the normal range of activities 
expected of a child of their age. Dyspraxia can adversely affect speech and 
language, fine motor control and gross motor coordination. 

STRATEGIES 

   - Give the student as much encouragement as possible.  

   - Be aware that handwritten work may cause frustration.  

   - Ensure that the student’s pen and pencil grip is comfortable  

   - Offer alternative ways of recording work—laptop / word pad / 
use of mind maps /  story boards etc. / Dictaphones.  

   - Allow extra time to complete tasks, particularly where there is 
lengthy writing,  technical drawing etc.  

   - Do not provide too many verbal or visual instructions at once.  

   - Give step-by-step instructions and check they are understood.  



   - If necessary, place simple written instructions on the student’s 
desk.  

   - Sit the student near the board.  

   - Use checklists and story planners.  

   - Allow access to computer technology.   

   - In Mathematics, always use squared paper.  

   - In PE a new skill may have to be fully demonstrated before the 
student can perform  the task.  

   - They may struggle with getting changed quickly before and after 
PE.  

   - In hands on subjects they may need support to manipulate 
equipment.  

 

 

 

Hearing Impairment 

DESCRIPTION 

Hearing impairment (HI) ranges from mild hearing loss to total deafness. Now 
and again a teacher working for the local authority’s HI service tests students 
with HI to determine whether their hearing with or without a hearing aid falls 
within normal limits. The school subsequently receives a report with a hearing 
score and advice about seating the student in the classroom and supporting 
his/her access to the curriculum. 

STRATEGIES 

   - Make sure that hearing aid users are wearing their hearing aids.  

   - Ask students where they would like to sit to optimize 
communication, making sure  they are near the teacher and away from 
heavy traffic areas.  

   - Always face students and get their attention before speaking.  

   - Use facial expressions, gestures and other body language to 
communicate.  

   - Repeat new vocabulary in different contexts to reinforce your 
message.  



   - Use visual aids since vision is the primary means of receiving 
information.  

   - Provide information about homework and spelling tests etc. in 
writing.  

   - Write all homework assignments and class instructions on the 
whiteboard, making  sure that anything you write can be easily read, and 
refrain from talking while you are writing.  

   - Reduce background noise: sounds normally ignored by hearing 
individuals are amplified by a hearing aid and interfere with 
communication.  

 

 

 

 

 

 

 

Memory Difficulties  

DESCRIPTION 

Poor memory is often a result of another need, for example, students with 
dyslexia or a speech and language difficulty will often have difficulty with either 
retaining information or retrieving information. Poor working memory (for 
example the ability to hold information in your head and manipulate it mentally) 
can often be mistaken for low intelligence. Poor working memory impacts 
students as they need this on a daily basis for a variety of tasks in school such as 
following instructions or remembering what to write down. 

STRATEGIES 

   - Give clear instructions in short chunks—no more than 2 at a time  

   - Use visual task list to allow student to tick off once task is 
complete  

   - Use short tasks, and refocus after 5 minutes to ensure the student 
knows what to do  

   - ‘Chunk’ information into 2 or 3 pieces maximum  



   - Allow for repetition and practise - repeat key points  

   - In order for information to be stored to long term memory the 
information needs to  be linked to something meaningful—link to 
existing topics / information / create  vivid personal examples that 
students can relate to, this will help recall in the future  

   - Use mnemonics to help remember e.g. Richard Of York Gave 
Battle In Vain—allow  students to create their own - perhaps even draw 
pictures to link to them.  

   - Make visual records of ideas and key words—use mind maps  

   - Record ideas and listen back to them to help revise  

   - Make key word cards with definitions—use at beginning of 
lessons to revise key  ideas—keep it short and sharp and revise them 
every so often to help store in long  term memory  

   - Use cards - write question on one side/answer on the other—ask 
students to test  each other.  

 

 

 

 

Organisation Difficulties 

DESCRIPTION 

Organisation difficulties can be part of a number of difficulties. Particularly 
dyslexia/ dyspraxia/ADHD. You need to be aware that being disorganised could 
be a result of a more complex need. 

STRATEGIES 

   - Monitor homework planner to make sure homework is written 
in—or print off homework to be stuck in / write in planner  

   - Allow students to take a picture of homework written on the 
board so parents have accurate recording of homework  

   - Prompting them with the more difficult tasks or breaking them 
down to organise ideas  

   - Establish clear routines for handing in work / homework  

   - Establish clear routines for lessons  



   - Provide folder for worksheets / time to stick in book   

   - Use prompt sheet / reminders for tasks so student knows how to 
approach a task  

 

 

 

 

 

 

 

 

 

 

 

 

Reading Difficulties 

STRATEGIES 

   - Hear student read discretely if necessary to gauge accessibility of 
texts  

   - Provide easier texts if necessary—shorter sentences, plenty of 
pictures, difficult  words explained  

   - Give reading practise of texts before embarking on task  

   - Where necessary provide alternative means of accessing texts. 
E.g. listen to re-  cording / pair with more able peer  

   - Provide and discuss definitions of subject specific key words - 
display or provide key  words list for the lesson/topic.  

   - On board write large and clearly, change colours every new idea 
if possible (to help  students find and follow ideas more easily).  

   - Have on the board only the information needed for the lesson  



   - Use pictures / role-play / videos—not just reading.  

   - When reading a large amount of texts, encourage students to use 
different coloured  highlighters. One could be to highlight who, one for 
when, one for why etc. This then  allows the student to find answers 
more easily and break down the text.  

   - Rather than having students read to the whole class, encourage 
paired reading so  that students read to each other.  

   - If students do read to the class, tell them that if there is a word 
they don’t know, they  can miss it out and carry on.  

 

 

 

 

 

 

 

 

 

Spelling Difficulties 

STRATEGIES 

   - Provide copies of notes rather than asking student to take 
notes—they may miss out key points or not be able to read back what 
they have written  

   - Provide key word lists  

   - Display key words / topic words so they are accessible in lessons  

   - Allow students to record their work in different ways e.g. voice 
recorder / parents  scribe / use of laptop  

   - Mark ‘target’ spellings only – these might be key words / or high 
frequency words.  

   - Correct spellings of these selected words (focus on errors which 
are unintelligible or  are very common words) Don’t correct every error 
(disheartening) and don’t ignore  all errors (prevents progress)  



   - Allow time for students to check their spelling  

   - Support them using dictionaries (make sure they are confident to 
use them)  

   - Encourage strategies where they are able to try—sounding out 
words / dividing into  syllables for longer words  

 

 

 

 

 

 

 

 

 

 

 

SpLD 

DESCRIPTION 

There are many different types of SpLD, but the best known is probably dyslexia. 
In dyslexia, the child has difficulty with written symbols. Although these students 
are generally intelligent, they have difficulty with reading, spelling and 
organisation. It may be difficult for parents and teachers to realise that a child 
has this sort of problem, especially if their development has appeared quite 
normal in the early years. Other types of SpLD are dysgraphia (writing difficulty), 
dyspraxia (motor difficulties) and dyscalculia (difficulty with mathematical 
calculations). 

STRATEGIES 

   - Avoid approaches that have not worked in the past and recognise 
that processing difficulties will not be overcome by practice  

   - Allow extra time to complete tasks and tests  

   - Teach basic skills in context, using learners’ own written work  



   - Encourage students to identify their own strategies, e.g. 
mnemonics, learning by doing, so that they become independent learners  

   - Encourage learners to make visual representations of 
information, such as mind  maps  

   - Use alternative tasks to writing, e.g. charts, labeled diagrams, 
matching activities.  

   - Use pair/group work.  

   - Limit written responses to key points only.  

   - Provide writing frames to aid organisation and recall of content 
as well as reduce  written requirements.  

   - Provide visual reminders of writing needs and routines, e.g. 
check/add punctuation,  underlining.  

   - Provide text for reading as an alternative to copying tasks.  

   - Use word banks on wall – in alphabetical order.  

   - Have alphabet strip/cue cards stuck to desk  

   - Provide visual cued key word lists for task, topic and subject.  

   - Use word banks, personal wordbooks, spellcheckers.  

   - Respond to pupil’s work in a positive way. Do not penalise for 
errors  

   - Use technology to support the development of basic skills and as 
an alternative  means of curriculum access.  

   - Give information in small chunks. Repeat key points. Provide 
visual reinforcement.  

   - Present instructions in small steps. Use flow charts, task boards.  

   - Reduce homework to essential and manageable tasks. Write 
instructions for pupil.  

   - Praise, praise, praise. Provide ‘pack up and sort out’ time.  

   - Avoid black text on white background – buff or coloured paper is 
easier to read  

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Visual Impairment 

DESCRIPTION 

The term “visual impairment” (VI) refers to anyone who is blind or partially 
sighted, rather than those who are short-sighted (myopia), or long-sighted 
(hyperopia). 

STRATEGIES 

   - Most students with VI prefer a high level of lighting, but some 
need reduced or shaded light.  

   - Avoid glare from light reflected onto a shiny work surface or 
glossy book.  

   - Do not stand in front of an unshaded window when talking to a 
visually impaired  student.  

   - Some students experience difficulty when moving from a well lit 



into a dimly lit  environment and they will need time for their eyes to 
adjust.  

   - A student with VI should be near the front but not facing the 
window.  

   - The student may need to move to adjust to changing light 
conditions.  

   - Bags, coats, lunch boxes etc. should not be left lying about the 
floor.  

   - Tilted chairs and doors left ajar are hazardous.  

   - Never expect visually impaired pupils to share books or 
worksheets.  

   - Clean the board regularly to maintain maximum contrast.  

   - Verbalise what is being written on the board, making it clear 
what should written  down if additional remarks are made.  

   - Ensure that there is no glare or reflection on the whiteboard.  

   - Give as many first-hand, “real”, multi-sensory experiences as 
possible.  

   - Tone of voice is more meaningful than facial expression.  

 

 

 

 

 

Moderate Learning Difficulty / Struggling Learners 

DESCRIPTION 

Students with  Moderate Learning Difficulties (MLD) do not find learning easy, 
which affects their self-esteem and may result in poor behaviour. They have 
short attention spans, present difficulties with basic literacy and numeracy and 
their reasoning and coordination skills are underdeveloped. 

STRATEGIES 

   - Keep it simple—focus on main points of topics  



   - Teach key words—provide key word lists/ bookmarks to use in 
lessons  

   - Praise EFFORT and ACHIEVEMENT  

   - Use differentiated worksheets, word banks, writing frames and 
ICT software  

   - Allow extra time to complete tasks and tests  

   - Improve self-esteem by building on students’ strengths and 
interests  

   - Break down new tasks into bitesize chunks with plenty of 
opportunities for reinforcement  

   - Make sure that every lesson’s learning objectives are realistic and 
allow some success to be experienced  

   - Check understanding, building supportive relationships and 
using appropriate praise, encouragement and questioning to ensure 
participation  

   - Keep tasks short, build in variety and repeat information in 
different ways - repetition is key, you  will need to ‘overlearn’ by 
referring back to what has been done already.  

   - Establish what students already knows about a topic and be 
prepared to go back to the point  where their knowledge is secure  

   - Show the student what to do as well as talking about it, giving 
concrete examples.  

   - Allow students to explain back to you to check understanding  

   - If a student wants to answer a question allow them, where 
possible, to answer first otherwise  other students will usually give their 
answer. Ask another student to expand on it.  

   - Focus on big picture success, rather than word or spelling 
accuracy i.e. encourage ‘thinking’, not  just ‘reading’ accuracy – in the 
right context ‘butifull’ is much better than ‘nice’  

   - Often some students feel overwhelmed by having to write large 
amounts to show their  knowledge. Alternative methods of assessment 
could be:  

 Mind maps showing who, what, why, where, when and how. These 
could include pictures with  some words  

  Bullet points of the main points  
  Storyboards including pictures and captions  



 Table showing what, why, where, when and how  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Moderate Learning Difficulty/Struggling Learners (Maths) 

STRATEGIES 

   - Link maths to relevant and practical contexts – shopping, eating 
out etc.  

   - Use a ‘scaffolding’ approach – avoid rushing the student through 
a task. Break it  down into steps. Provide time for recap & consolidation 



at each stage and revisit the  basic skills often.  

   - Allow students as much thinking time as they need to complete a 
task or calculation,  including oral / mental work. Avoid putting them on 
the spot by asking a question in  front on an audience of peers.  

   - Minimise the amount of information that students have to hold in 
their mind at any  one time. For example, if they are performing long 
division problems, they should write down every step including carrying 
numbers. When solving word problems, they should always have a scrap 
piece of paper handy and write down the steps in their calculations. This 
will help prevent them from losing their place and forgetting what they 
are doing.  

   - Use a variety of visual and manipulative resources – objects, 
images and models. Allow the students to manipulate the resources.  

   - Use a variety of methods and try to adapt teaching to the 
student’s natural way of working out rather than simply imposing the 
method you have learnt / use frequently etc.  

   - Provide a list of maths symbols – as you would with punctuation 
– to remind students.  

   - Provide number squares and prepared formats for recording 
calculations / answers – with shaded alternate rows.  

   - Provide help/cue cards for different operations – colour code for 
categories i.e. blue for subtraction, red for addition. Vary the vocabulary, 
for example, colour code blue 'minus', take away' etc.  

   - Use small numbers when introducing new concepts. Gradually 
work up to higher numbers via short, small step tasks.  

   - Take time to explain /recap on maths vocabulary. Check for 
understanding.  

   - Play games with students to teach the points you want the 
students to learn.  

   - Ask lots of questions, rephrasing your sentences and varying 
your vocabulary.  

   - Encourage students to talk about what they are doing and why.  

   

 


